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Preparing for the Interactive phase — GESE Grade 12

Grade: GESE Grade 12 (CEFR C2)

Focus: The Interactive phase

Time: 70 minutes

Aims:

To review the functions of GESE Grade 12

To review the format of the Interactive phase

To focus on using the functions in the Interactive phase

To read about the Interactive phase
To identify good examples of comments and questions for this phase

To practise the Interactive phase

Materials needed:
D A copy of Worksheet 1and 2 for each student and either student A or B of Worksheet 3

Preparation
1. Make copies of Worksheet 1and 2 for all students.

2. Cut Worksheet 3 into one half for student A and one half for student B.

3. Plan what you would like to say about the prompt in the 'Using the functions of the grade’ task.

In class

What do you know about the exam? (5 minutes)

1. Tell the students there are five phases in the exam. Give them a minute in pairs to see how much they know/can
remember about what happens in each phase.

2. Elicit and board the names of the phases and confirm what happens in each one except for the Interactive phase —
explain that they are going to confirm what they know about this phase in the next task.

What do you know about the Interactive phase? (10 minutes)
1. Give the students Worksheet 1and ask them to read the short text and answer the questions about the Interactive phase.
2. After about 4 minutes, get them to compare their answers in pairs.

3. Finally, elicit and write the correct answers on the board. Make sure they understand that it is their responsibility to keep the
interaction moving, and that they need to be aware of the functions of the Grade so they can use them in this phase.

What are the functions of GESE 12? (10 minutes)

1. If your students have already worked on the functions of GESE Grade 12, give them a few minutes in pairs to see how many they
can remember, then elicit them and write them on the board, adding any they forgot. If they haven't looked at the functions
before, get them to think what kinds of functions might be at GESE Grade 12.

2. You could show them some examples from GESE Grade 11 if they might not know what a function is. Elicit some ideas and then
confirm the correct answers on the board, adding any they haven't thought of themselves.

3. Make sure they have at least one example of how to use each function. You can look at the examples on Worksheet 2 for some
guidance.
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Some useful [anguage (10 minutes)
1. Give the students Worksheet 2 and give them about 4 minutes to complete it alone.
2. After, get them to check in pairs. Monitor and offer support where needed. Finally, elicit the correct answers and offer the

students support with the meaning, form and pronunciation of the expressions. Encourage them to think about ways the
expressions could be modified, eg ‘I'm 100% against/for/behind'.

3. Finish the task by getting them to identify which function is being used in each sentence.

Using the functions of the grade (up to 15 minutes)
1. Divide the class into six groups. Assign each group with one function, and give them a few minutes together to think of
other ways of using the function. If you have a small group, you can give each student one or more functions to focus on.

2. Monitor and offer support where needed. When each group has about three different ways of using the functions, tell
them you're going to read out an interactive prompt.

3. Tell them that as soon as you finish reading the prompt, the groups have to compete the answer with a sentence using
their function. They should raise their hand if they have an idea, and the first person to raise their hand will be given the
first chance. If they use the function well, their team gets a point.

4. Read the following prompt: ‘It is often said that there should be no limits to the activities of the press, even when it comes
to people’s private lives. | couldn’t agree more.’

5. After each suggestion from a student, you should respond naturally to what they say. Make sure you've thought about
what you would like to say about the prompt before. Keep going until you or they have run out of things to say about the
prompt.

6. Try to note down good and bad examples of language to focus on in feedback after. If this is too difficult to do at the
same time, try recording this task and listening/watching back together to correct.
7. Practising the Interactive phase (10 minutes)

1. Divide the group into pairs. Give each pair one interactive prompt from Worksheet 3, and give them a minute to quietly
read and understand their prompt.

2. Then get them to take it in turns being the examiner or the candidate. Make sure they use a timer so they don't take
longer than 5 minutes per candidate.

3. As they practise, monitor and note down good uses of the functions, complex language, or any errors you'd like to focus
on in feedback. After each turn, give them a few minutes to reflect on how easy/difficult it was, and why.

Feedback (10 minutes)
1. Note down any examples of interesting language or errors you'd like to focus on with your students on the board, and
give them about 5 minutes to decide if it's a good example or an error, and to correct any errors.

2. After, elicit the answers and correct any errors on the board. Support them with the meaning, form and pronunciation of
any challenging language. Try to focus their attention on good use of language of the grade.

Extension activity

In the 'Some useful language’ task, more advanced students could think of one extra way of using the function for each
sentence in the task

Further support activity

Weaker students could be given a few minutes preparation time before the 'Practising the Interactive phase’ task to think of
some logical questions and comments they could make.

After class

Students can do some vocabulary research on tourism and then practise doing the same task in the next class to see if they
can improve their responses.
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Answers

Worksheet 1
1. No - the candidate should have longer turns in this phase.

2. Use of the functions of the grade.

3. The candidate.

Some useful language

1. I'm 100% behind our press — | think we need them more than ever. — asserting
2. There is no truth behind these claims — where is the evidence? — denying

3. I'm not saying that they are completely innocent - | think we can all agree on that! — softening and downplaying
propositions

4. Having said that, there are some publications who cross the line, and they should be dealt with through the correct
channels. — contradicting

5. You only have to look at which historical figures have tried to control the press in the past... — implying

6. There really shouldn't be any doubt about this. The press play a fundamental role in our society. — affirming
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Worksheet 1 — The Interactive phase

Read about the Interactive phase and answer the questions:

The examiner reads out a short oral prompt to the candidate. The candidate responds by asking questions to find out
more information and make comments. Once the examiner has set up the situation, it is the candidate’s responsibility
to maintain the interaction. While both the examiner and candidate talk throughout the phase, the examiner's turns
are shorter than those of the candidate. The discussion may involve some role-play, but the candidate is free to be
themselves. In this phase, the candidate's ability to use the functional language of the grade is more important than
grammatical accuracy. The purpose of the Interactive phase is for the candidate to demonstrate their ability to control
and maintain an interaction while using the language functions of the grade.

1. Should the candidate and the examiner speak for about the same amount of time?
2. What is more important in this phase: Accuracy or use of the functions of the grade?

3. Who is responsible for keeping the interaction going?

Worksheet 2 — Using the functions

Complete the sentences with the correct word from the list below

1. I'm100% our press — | think we need them more than ever.

2. There is no behind these claims — where is the evidence?

3. I'm saying that they are completely innocent — | think we can all agree on that!

4. said that, there are some publications who cross the line, and they should be dealt with through the

correct channels.
5. You have to look at which historical figures have tried to control the press in the past.

6. There really shouldn't be any about this. The press play a fundamental role in our society.

truth
having
doubt
behind
only

not
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Worksheet 3 — Interactive prompts

Student A

The concept of a world without borders may seem like an impossible dream, but | feel it's one
that's worth pursuing.

Student B

Some schools encourage competitiveness in their students, while others generally discourage it.
It's clearly a controversial issue.



